INVESTIGATION REPORT for REANZ
INSPIRATION CENTRES

Early this year it became apparent that we neeadlgd/e more attention to how we managed our trenmst
between the three centres. Little incidents indiddhat we needed to give attention to our prasthietween
teachers and teachers, teachers and childreneaadkdrs and parents. We had in place a meeting{oi
where the three supervisors and manager met weekhan and discuss centre issues. ‘Transitioasame
an area for reflection with the possibility of dey@ment and change.

An important part of our centre culture is professil development. Each team currently exploressaarch
question during the year linking it with professibdevelopment — for reading, discussion, and cgfie.
This topic about transitions was an additional fg@@ommon to all centres, not fitting into the feamork of
individual centre research. Therefore it becameats for this research to be led by and between th
supervisors initially, so as to not intrude on thieer research questions. As Max said, in the bMgbkre the
Wild Things Are“Let the wild rumpus start,” (Sendak, 2000) sosterted.
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OUR PLAN

Where did we start?

We reflected, and prepared a discussion paped#satribed what we actually did for our entry and
transitions. This was to kick start the ongoingcdssions and become a tool to make us think mesplyl
about our purpose particularly in relationship wotr parents, to explore avenues of contact for fagnviies
or transferees, to utilise known information about children and families, to advise our teams wiathad
never got around to inform them, to share infororaibout children’s learning difficulties or conagy
abilities, interests and strengths to support @ two year olds as they moved into a new enviroriméth
minimal language... and more.

We intended to consider our strengths, our wealeseg®tential opportunities, barriers, optionkgig we
continue with present practices, and our values.

What happened next? Our discussions and note taking

We met together, recorded our discussions andksed our strengths, weaknesses, differences,
commonalities and gaps. We shared this informatimhcorrected misunderstandings. Our relatiosship
between centres were beginning to grow deeper.

Jenni had an idea

I had begun reading anything that might give idmaside what we were doing and thinking. | had
discovered that the Centre of Innovation at Madseiyersity, Infants and Toddlers Centre, wasang
notebooks for children preparing for transitioruse as a daily diary, ultimately sharing the happwith
teachers of both centres and the parents. It sfargeod idea and filled gaps in our overall comivafion.
We trialed the notebooks between the U2 and 2 —c8ritres then reflected on what was discoveredhiat
point the Under Two and 2 — 3 %2 teachers had bedaovob/ed in the research. Their valuable insighése
gathered, recorded and discussed. The trialseskthotebooks continued with feedback from pa@nts
their usefulness. Now we were talking with thegpas and strengthening our relationships with tiremn
new way.

Where to now?—Values and a philosophy statement?

It had become apparent from the discussions wénhddhat we needed to identify our values and
philosophy about transitions. This would clariyrahinking, identify common threads and give dii@t on
where to go next. From our gathered notes weqméther a draft document for discussion for ouesbnd
the whole teaching team. This document was shagratffjtied and modified. We were showing progress
but the process was slow. It was something thatlamet be changed overnight. It needed consideratnd
thought if we wanted to develop a system whereetteams could work together to ensure a smooth as
possible transition process — Rome was not budt day!

A supervisors input- a review focus, to aid the progress

Adrienne, one of the supervisors, presented a suynamal action plan to help determine directiondor
ongoing study. She drew upon information fromMhgistry of Education’s self-review plan to helpdreect
our planning. This document reminded us of: ugnajcators, our structure for such research, indita
timing procedures, reminded us of listing our regdiesources, described our means of documentation,
identified from whom to gather feedback, and intkdgorocedures for developing a plan for change
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Back to reading the articles—for insight and inspiration

We needed new ideas to add to our repertoire astinbilate our thinking. Finding time to read datdtial
articles is always extra work and a struggle witkybteachers. We had three tasks to manage invaualae
time: to have these discussions and gather insightBscuss other pressing centre issues and anaior
individual team’s research question work. And theme always more pressing and immediate issues that
require attention in our centres— someone goingaternity leave, personal Teacher Registration york
teachers ringing in sick, etcetera. But, betwé&emiembers of the supervisor team we worked thrdugh
readings, we discussed, we took notes, we sharedrgued for clarification and the discussion ngresv.
There was a sense of excitement that we were dmimgething important.

Our reading resources at this point

This is where we started from in our readings —

Dalli, C. (2000). Starting childcare: What youngldten learn about relating to adults in the fissteks of
starting childcare Early Childhood Research and Practic€2P Retrieved November 11, 2009 from
http://ecrp.uiuc.exproxy.auckland.ac.nz/v2n2/datin|

Dalli, C. (2001, Autumn). Handling the first tratish: What early childhood educators can do, whaytdo
and how they can do betté&arly Education, 2513-19.

Dalli, C. (2002).Constructing identities: Being a “mother” and beiad'teacher” during the experience of
starting childcare Wellington: Institute of Early Childhood Studies.

Massey Child Care Centre Inc. Massey Universityd.jnFrom leadership to enquiry: Teachers’ work in an
infants’ and toddlers’ centreCentre of Innovation Report to the Ministry ofugation.

Merry, R. (2004). Transition within an early chitathd centre: The construction of children’s ideastirhe
First Years: Ng Tau Tuatahi. New Zealand Journal of Infant and dledEducation, &), 23-28.

Ministry of Education, (20065elf-review Guidelines for Early Childhood Educatio

Vogler, P. Crivello, G. & Woodhead, M. (2008arly childhood transitions research: A review ohcepts,
theory, and practicelWorking Paper No 48, The Hague, Netherlands: BdrRamily Foundation.

In between the readings, trials in the Under Two Cetre were emerging.

The Under Two Centre teachers had always askediopegbout their practice in their centre. Timset
they were asking: Why were children biting? Whgravthe teachers feeling they were herding thelidnl?
Why was their centre often noisy? Why did we f@etssed all the time? Out of their questiong teggan
reading other articles and made changes to thaatipe and the biting went down considerably, big is
another story...

There were links to their transition process aradtdachers were open to make transitions mordaszosy.
The ball of change was rolling, and more heads mégaod in agreement at the round table discussietin
the supervisors and manager.

Discussions continued alongside our reading

At this point the discussion between the supersisoeeting team became the most important featdeas
were teased out, priorities were acknowledged anel taking became harder to gather during discassio
because everyone was involved. Ideas from readvegs beginning to be linked with new experimental
practices. Supervisors became eager to trial ittegshad read about. All of the teams becamelwedoin
looking at issues in transitions. It was exciting.

The influence of the Under Two Centre - developiné{ey Teachers
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The notion of developing key teachers in the Unideo’s came from two directions. Jenni was reading
articles about key teachers and offering us idaedssapport about the benefits of key teacherstiddi@n,
teachers and families. At the same time we hddld tansfer from us into the older centre and Mem
felt she hadn’t settled well because she had noddd with one or two particular teachers. The ephof
key teachers fitted with her concerns and wasrmartiwith where our thinking was going.

We had always had a key teacher system with ouyeaeolds but it was a new concept for the older
children. We began having key teachers for allofUnder Two children. We are seeing the benéfihis
change as each new child is assigned a key teatthéme all of our children will have key teackend
buddy teachers.

A rewrite of the values and philosophy emerged

At a Whole Team Workshop the rewrite of the valaed philosophy was discussed. We were readyrto fir
up on our ideas to get a consensus, and this tigegter allowed confirmation of our direction with
transitions.
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Further readings emerged as important to considerdr transitions

It was time to look again at Attachment Theoryetation to our transitions. We had all read about
Attachment Theory while we did our early childhdaaining but it seemed that a refresher would efuls
and so it was. We read three articles about attanhand from these readings we confirmed our need t
develop and strengthen our practice with transsti@n children up until three years of age. We Waldable
insights and we were ready to put these to papaeldss practice. We needed to develop key wachs
children transitioned into the two other centr&$e challenge extended into both the 2-3 2 Cemitetlze 3
% -5 Centre. This was another major step thapéragd almost without conscious planning.

Our planning had broadened and ways of developidgsapporting the transitional children becametéis&
of the other two supervisors. It was something toald not happen independently within each centre
because of the overlapping nature of the taskawisitions.

Readings:
Atwool, N. (2002). Attachment and the developingcthChildrenz Issues Journal of the Children’s Issues

Centre, §2), 21-28.

Gonzalez-Mena, J Widmeyer Eyer, D (200@jants, Toddlers, and Caregive&s" E
5™ Edition.

Courtney, C.Is Daycare bad for Babies®ittle Treasures Oct/Nov 2009.

An Action Plan for change to our documentation washe next step

We needed documentation to support our developangition practices. Our documentation didn’t uratd
the new information we had gleaned about transtioiVe wanted to be more thorough, informative,
transparent and have a system known to teachensaaadts. We realized we needed information about
enquiries and waiting lists, we needed separatenmtion for enrolment at Magic Garden and we neaee
information solely about transitions.
We listed our tasks, drew up an action plan, arghbéo assign responsibilities. We knew this walémd
assist us in clarifying details. The final docuntaion was ready to begin. We wanted to have:

An introduction pack

An enrolment pack

A transition pack

Information about transition visits led by teachers

Content of scheduled induction meetings

Information about the role of key teachers, budghchers, buddy peers

Format of transition booklets

Rewriting of the Transition Policy

Articles of support to go in the packs

Our Journey continues

There is still a lot more work to do. We will netedfine tune the above documentation. We will neettial
all the above ideas. We will need to gather feeklliim all of our teachers and from parents. Weneed
to relook at our transition to school approach. akkeexcited and pleased with this year’s explomatilt has
strengthened the relationships in all parts ofce@re with teachers, children and parents andrhtgelf is
important as it is in relationships that we grove supported and find satisfaction.
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Figure 1. A summary of the development of a titeorsprocess.
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