Yellow Daisies presentation
 
To be honest I wasn’t really looking forward to having a whole session on one of the projects from one of the schools of Reggio Emilia, after all there haven’t there been publications galore printed on project after project?
But I was soon in for a fantastic surprise when Paola started to unravel the daisy project for us.
 I was fascinated with how the project began – with one of the children sharing at group time, their weekend activity of an excursion to the country and casually mentioning the yellow daisies he saw.
The way in which this entire project developed from this ‘chance’ mention of daisies was fascinating. I came away from the session with many questions. Why were the teachers disappointed with the children’s seemingly lack of emotional connection to daisies? What did they expect from a group of 5 and 6 year olds and how did the parents feel at the parent meeting when the teachers told them what they thought of the children’s lack of emotional connection with the daisies! This promoted a lot of discussion amongst the participants in our breakout group after the session.
However, as much as I was impressed with the way in which the project unfolded, I came away with three principles that were shared with us in that session that have stayed with me since.
1. The role of the skeptic. Paola claimed that having a skeptic in the group provokes discussion and deepens the thinking of the group members. It helps the others to articulate their beliefs. I realised that in my teaching practice, I have been too quick to intervene to correct an, in my view, incorrect fact or idea, instead of letting the children bat around the idea between themselves and waiting to see what they come up with. I tried this out on my return to my centre when a discussion arose between some children about whether or not a bird had a mouth. I found it quite refreshing to sit back and listen to what was being said and to ease the discussion along without feeling the need to provide a solution at any point of the discussion. 
2. The teachers were more interested in helping the children to develop theories about what the children were thinking about the flowers than the end product of the paintings. 
3. The notion that opening the books, ‘googling’ for answers or using other similar research methods, too early in the piece, kills the child’s curiosity and their ability to develop thinking and theories. 
Some of the children at my centre have been fascinated with the sparkles on the ceiling created by the sun shining through a prism on the window sill. I have been listening and collecting their ideas and theories about where the sparkles are or aren’t coming from.  
‘Maybe they’re from Sophia’s T shirt – it has sparkles on it’
‘No – because I saw them another day and I didn’t see Sophia here.’
‘Maybe they’re from Maggie’s hair clip  - it’s sparkly.’
‘But Maggie’s out side now.’
‘It must be from a sparkly ball up there by the shelves.’  Mila climbs up to look – ‘no, no sparkly ball’…
So far I have resisted the temptation to show them the prism on the window sill. I hope I will continue to do so!

These three principles resonated with me because they apply to us at whatever stage or age we are at – whether we are young or older than young. Accepting the skeptic as a contributor to the development of our position or beliefs can only be helpful! Thinking about the process of things we are involved with and resisting the temptation of gaining instant answers in this instant world must have a positive effect on us.
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