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Kia ora

Welcome to Issue 5 of ecARTnz

I am delighted to be associated with this e magazinein its second year of publication and to have the
opportunity to edit this issue. As always,there is an assortment of inspirational stories from teachers who are
6wal ki ng the t al k odquality arts expenescesddr yopng childierdthahage grounded in socio-
cultural pedagogies based on relationships with people, places and things.

In October this year, | attended the opening of the REANZ conference and the inspirational Hundred
Languages exhibition on tour from Reggio Emilia in Italy. The influence of Reggio Emilia early childhood
programmes on early childhood education in our country has been profound. There are many areas viere this
influence can be seen, forexample, the way in which teachers now see childrenas competent and capable, the
recognition of the hundred languages of children, and the increasing strength of pedagogical documentation
for making learning visible . However, | am also mindful of our own historical, cultural and social contexts.
What we do on our small islands in the Asia-Pacific region, far from the wonders of Europe, is made richer by
the influence of Mb o culture and tradition in combination with the influences of Tagata Pasfika and other
migrant cultures - including fifth generation Irish like me! We have much to celebrate here in Aotearoa New
Zealand, and this issue profiles some fine examples of initiatives in the arts. These include: a home-grown CD,
a new DVD, and a new book. As usual, we include art projects and investigations involving teachers, infants,
toddlers and young children, which highlight a diverse range of interests.

Check out the offerings, spread the word, pass on the links and get ready to submit your own photographs and
stories that celebrate the visual arts #Aotearoa-styledfor a future issue of eCARTnz

Janette Kelly




The Hundred Languages of Children exhibition opening
Janette Kelly

Recently | attended the openingoftheRe ggi o Emi | i a As s oc i REANZ) Hundred LaNgriages Z
of Children Exhibition Conference. B ringing The Hundred Languages of Children exhibition to New Zealand has
been a vision of the Trustees ofREANZ for many years and, finally, this dream has become a reality.

The atri um at whére theGyhibitidn evas tord display, was filled with large panels and installations
that made visible the learning and thinking of children in early childhood centres in Reggio Emilia. It fishowcased
the energy, experience and capabilities that c¢boirdindr
Manuela. Impressively, two of the keynote speakers for the REANZ conference, which was happening
concurrentl y with the exhibition, had literally j ust flown in from Reggio Emilia for the opening. Paola Strozzi a
pedagogista, and Marina Castagnetti, a teacher in one of the Reggio centres, have made substantial
contributions to our understanding of the educational projects from Reggio Emilia through their contributions to
Reggi o Chi | Makirghdamingt/isiblek : Children as individual and group learners .

The exhibition revealed many insights into the teaching and learning experiences of the Infant and Toddler
Centres and the Preschools of Reggio Emilia (some of which are celebrating their fortieth and fiftieth birthdays
this year). Highlights for me included: the exhibition centerpie cei a large map of the city drawn by several
chil dren alongsi de LtberexhbitioMavdsangmead afterp s huge aieasaur sculpted from
shoeboxes, documentation panels relating to the Portrait of a lion investigation (featured on video) and the
water wheel paddles from the Amusement park for birds (also featured on video), a large fresco about a
mi dsummer nightods dr eam a mdrquettasnngadesbhy ghitdrers. A vecyaold dut speciala
photo series of infant Laura and a watch, (that features in the 1997 book The 100 languages of children :
Narrative of the possible ) was also on display, and this reminded me of the first time | heard Carli na Rinaldi
speak in New Zealand and how significant this was for my understanding of Reggio pedagogy.

Reggio is internationally renowned in the education sector for inspiring teachers to think about the competencies
that children bring to their learning, and it has also been a catalyst for thinking, research and advocacy in
Aotearoa New Zealandearly childhood educational settings. R e g g i rimapkes apd values, which acknowledge
children as capable and competent fit well with T e  Wh bthei New Zealand early dildhood curriculum. | left
the exhibition inspired but mindful of our own rich culture, thinking that one day we may have our own unique
exhibition touring the world.

Trustees of REANZ with
their Italian guests Paola
Strozzi and Evelina
Reveberi at the Exhibition
opening on 10 October
2011.

SnapStar.co.nz Photo by MaxLan



Flowers and the language of Art
Rod Eales

Rod Eales is a teacher at Early Childhood on Stafford, in Dunedin. She is an
experienced teacher and an arti slong-
running arts projects in this article.

The children at Early Childhood on Stafford are used to participation in
long-term art projects. One project, Flowers, spanned a four month
period. The children freely came together to form small groups where
they worked collaboratively, supported by both peers and teachers in
rich and dynamic learning situation s wherethey were exposed to a range
of knowledge, media and techniques.

This project presented opportunities for acquiring a greater repertoire of
mark-making skills, and famili arity with the creative problem -solving
process Importantly, it also provided access tqQ and understandings of,
the 6ahguage ofart6 In the Flowers project, arts language focusedon the
elements of art which are the tools of the trade - line, colour, shape,
pattern, texture and composition. These elanents provide a foundation
for visual art knowledge, which can be built upon in the future. They can
be utilised and manipulated in any combination to communicate or
express an idea, a feeling or a story.

Flowers began with a staff member introducing some images of flowers
from a calendar. The children were initially interested in painting
flowers, and later drawing them. At the same time, the children and
teachers noticed that spring had arrived and that flowers had begun to
blossom in the Centre garden. Further interest was generated through
children bringing flowe rs from home. As we drew the flowers, we
discussed and explored possibilities for the future. We had not planned
on Otal ki ng fI,buitkat islow it tarmed outo The jbumey
proved to be long, exciting, and full of challenges.

The range of opportunities and experiences during this time included :

1 Observing flowers growing at home, at the centre and in the
neighbourhood, and taking a drawing trip to the Botanical
Gardens with our clip boards.

i Observing flowers painted and drawn by artists throughout
history and finding prints and actual paintings of flowers as well
as images of flowers in books and alendars.

1 Observing the flower used as a decorative motif in design on
fabrics and furnishings, clothes, cups and plates, tshirts, on
building facades, carpets...everywhere!

We also visited Spotlight store and bought some floral fabric to laminate
and be inspired by. We made a collection of photographs of our floral
dress designs and laminated these to work from; some were incorporated
into collages.




Art and science worked side by sideas weresearched the flower from
a botanical perspective making detailed observations of the parts
that make up a flower. We dissected a rose, a passionflower and a
daisy, observing, extracting and identifying the stamen, petal, stem,
ovary, seed, pistil, pollen grains, egg, style and stigma

We decorated a macrocarpa tree with fresh flowers from our garden
and turned a green tree into something colourful and Xmas-like. We
had some of our designs transferred onto tshirts and modeled them
in a fashion parade, complete with lighting, music and catwalk. We
used templates of cups, plates and tshirts onto which we drew our
own designs. Elisha chose to createhero wn o6f | ower b
her own flower collection and inviting her friends to contribute.

The value of having enough time cannot be underestimated in a
project like Flowers. Lots of time meant that children with no artistic
confidence had the opportunity to grow into it and experience a
sense of mastery over materials, techniques fine motor skills , artistic
vocabulary and appreciation. Having generous amounts of time with
the usual small group of interested children also meant that close
relationships formed throughout the process. Children had
opportunities to share and exchange ideas,gaining confidence from
the familiar and regular contact with their peers. It allowed children
to be exposed to a variety of materials and techniques and many
opportunities to practice these, giving children opportunities to
absorb information several times and from different angles, and
allowed space to reflect, question, discuss and listen.Having enough
time helped children to understand their own preferences for
materials and styles of expression.

For me, as the teacher, being generous with timehas illuminated
aspects of t he ¢ h | dispasitionsé and agutistic s
repertoires. For example, Millie D and Sarah repeatedly chose to
make accurate representational drawings of flowers through
observation of form and structure , whereasWairaamia demonstrated
a preference for the abstract representation of the flower, reducing
the sky to a simple horizontal line and the rain to upright lines
underneath the sky. Stella showed a preference for exploring the
textural quality of paint, expressing herself in a very impressionistic
style. Elisha repeatedly emphasised bold colour, pattern and
expressive line whilst Millie W emphasi sed a fine, delicate line, and
was attentive to form and colour.

The diversity of work produced by the children is testimony to the
freedom, encouragement and challenges offered over time. These
children have risen to the challenge of finding ways to communicate
in visually creative ways. Some children produced collections of
several hundred or more drawings and paintings during this project
and this project has been well documented to celebrate the passion
behind Flowers.

For more information you can contact Rod Eales at reales@clear.net.nzand visit the Centred s
website http://www.earlychildhoodonstafford.co.nz/



mailto:reales@clear.net.nz
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| am a Samoan girl
Margie Meleisea

Margie Melesia is a teacher at Nayland K indergarten in Nelson. In this article
Margie describes one of the arts projects undertaken as part of Nayland
Kindergartenos awdth i tleen Early eChiklloodc Bducation
Information and Communication Technology Professional Learning

Programme, which began in 2007.

At the beginning of our research, the teaching team identified that whilst

children were engaging in the arts, there was little depth and complexity

in their learning and there was little involvement and provocation from

teachers. Throughout this journey we have alllooked at our pedagogy on
teaching and learning, creativity, and engagement. However, | saw the
arts as a vehicle for incorporating culture in a stronger way; there was a
place for cultural techniques to be taught, traditional lessons and stories
to be told and cultural history to be discovered. This action research
journey provided a vehicle for me to further explore my own Samoan

culture. It was a significant journey as | did it alongside children. One

key person who shared this learning journey with me was Stella Rose.

Stella Rose is a New Zealand born Samoan and from the very beginning
of her time at kindergarten she immersed herself in the visual arts. The
new art research, however, provided a unique opportunity for Stella
Rose to establish her identity and mana within the centre through her
art and exploration of Samoan culture, and by sharing this with others.
When she came tomorning kindergarten with her N ana, they made a
connection with my Samoan pea (pronounced like the word pear in
English). Stella Rose hadgot one from her aunty in Samoa. On visiting
the sewing room Stella Rose asked if she could make a pea. Stella Ros
created the design and made her pea using the sewing makine. On
completion she asked if she could pairt her pea as she has seen other
children do this with their dresses. We searched the computer for
Samoan images such as flowers and plants. Stella Rose studied eact
image and transposed her interpretation of the images onto her pea
using the colours she selected for herself. This is an example of what
Anderson et al. (2006) describe when they suggesti he arts are powerful
agents for the development of knowledge and understanding, for the
nurturing of sensiti vity and imagination, and a rubric for socio -cultural
representat i ons of meaning and cer emon

During our work we shared what we both knew about Samoa and | was
intrigued to know where her aiga (family) lived. We printed off a map of
Samoa and | markedwher e my fatherés aiga
returned the next day with her map marked and, to my surprise, our aiga
came from the same village district. | was so excited to have this
knowledge and connection to Stella Rose and her family. This exchange
began another as Stella Rose and | wote English words in a book for her
nana to translate them into Samoan so we could learn them. From a
simple visual arts project we had managed to build strong link s of
culture, family and language. This led to other experiences such as
cooking and sharing recipes and food.




Another cultural art process introduced was the making of tapa designs. |
used tapamaterial, books and artifacts made of tapa as provocations and
for the children to gain ideas. Stella Rose worked on an individual design
alongside a number of children and, throughout the process, we
continued our discussions about being Samoan and practised our
Samoan words. | then decided to move the focus from an individual work
to a community work where we could create a kindergarten tapa.

Stella Rose took the lead with this project and became the teacher and
guide gathering children to work al ongside her, showing them the square
they could fill and the patterns we had outlined as provocations. As she
worked she talked about the patterns with the children and then she
looked up and asked fi | am a Samoan gi r fiYes yaur
areStel |l a Rose, you most certainly a

| was very moved by this. Through the visual arts focus and incorporating
meaningful and authentic cultural experiences, Stella Rose had gained
the mana, pride and self-belief to stand up and define herself as Samoan.
| too felt comfortable and able to celebrate myself as Samoan in this
community ; for me the journey is continu ous and cultural identity cannot
be defined by a set of criteria. As Wright (1997) statesfié c h i
teachers and families can take active roles in guiding the process of
discovery, pursuit, self- awareness, personal communication, social
interaction, perception, s k i.363). Teu
Wh b r istates that children need to feel a sense of belonging through
being affirmed as individuals, and their family and culture being
welcomed and acknowledged. By deepening these connections for Stella
Rose through the visual arts, the possibilities are endless for her to
explore and share her culture further.

Our active engagement with children throughout the art journey -
focusing on the environment, art processes, language ¢ hi | d
creativity and thinking skills , and teachersbvalues and beliefs- produced
an amazing quality, depth and complex visual art. To celebrate this
creative journey by children and teachers as artists we decided to hold an
art exhibition. Stella Rose was invited to be a part of this and exhibit her
artwork in the gallery. On the day of the event, she stood proudly next to
her pea and the community tapa cloth.When asked about how it felt
doing the Samoan tapa cloth art with other children, Stella Rose
commented i we s h ar e@husebreakes gt fe8l arealy ¢
goodé. makes it f e edause it ia tedlly well domme dandt
sharingandcaring.| | i ke being. a Samoan Kic

Making children visible as artists, then celebrating and sharing this with
our community highlighted the significance of the journey and the shift in
teaching, learning and engagement within the visual arts at Nayland
Kindergartené a n Stella Rose- a Samoan girland a Samoan artist!

For more information visit:  http://www.naylandkindergarten.org.nz
or http://naylandkindy.blogspot.com/

Anderson, E., Hoeberigs, R., MacKinnon, L. & Thwaites, T. (2006). Culturally inclusive arts
education on Aotearoa/New Zealand. E-Journal. Research in New Zealand Performing Arts 1 Nga
Mahi a Rehia no Aotearoa. The University of Auckland.
http:/www.drara.org.nz/eonmaI_singIe_print.asp?ID:lQ

Wright, S. (1997). Learning how to learn. The arts as core in an emergent curriculum. Childhood
Education, 73(6), 361-365.
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Toddlers and sea creatures
Jody Sellwood

Jody Selwood is a supervisor and teacher at Playspace, a
parent cooperative early childhood centre in Newtown,
Wellington. The centre is for children three years old and
under. She reflects on the <ch
creatures through the arts.

For years a largepapier-maché shark has hung from the ceiling
at Playspace, a relic from the past. Recently, manychildren have
noticed the shark, pointing to it and talking about it. Based on
this interest | suggested that we could make an ocean of sea
creatures so the shark had some friends. So out came the glue,
paper and paints. Over many months a sea creaturemobile was
created by all of the children at Playspace.

I had the initial idea of how we could make an octopus but
made sure that the children were a part of the process all the
way. They helped rip the newspaper, stuff the stockings for the
arms, and make the wallpaper paste. Along the way they
thoroughly enjoyed playing with the lumps of glue. We had

slippery floors, slippery door handles; glue was everywhere by
the end. Luckily | had just completed my First Aid Certificate!

The sea creatures were paintedsolely by the children. We left
them as they were created; no patching up uncovered bits or
guiding children to do it in certain ways. | have learnt over and
over again that toddlers love to get messy. | haven't met a single
infant or toddler at Playspace who doesn't and this drives our
phil osophy of &éget messy, get

Throughout the sea creatures mobile project we sang,Slippery

fish, slippery fish, swimming in the water and we made all of
the sea creatures that are mentioned in the song. The children
love pointing to the shark, octopus and friends when singing the

song and they have learnt all of the actions to accompany the
song.

It has been afantastic journey working this closely with infants
and toddlers on an arts project. | have usually worked with
older children on projects, feeling like |1 could do more in the
arts with older children. However, by cultivating a b i t
per f ec tinmyself,svaridng with toddlers has taken me on
a whole new path and turned out to be loads of fun. 8




Books, CDO s a niht will idpibesand provoke

Visual arts i nspi rations: People, places, t hings

An inspiring new DVD

Visual arts inspirations: people, places and things is a new visual art DVD that features five early childhood
centres: St James Kindergarten, St Andrews Epsom Early Childhood Centre, Tots Corner, Pigeon Mountain
Kindergarten,and Te Puna K Thevidegtghlightsdy@v the children at these centres,through the
visual arts, have developedim portant relationships with materials, with people in their community , and with
places of cultural significance. Each context focuses on a different visual arts mediumthat has beenusedin
response to childr ends LesieyRohiccopd ofecrsRiint Editorial @catd mgnabérs, o n s .
was the educational consultant on this project and we applaud this new offering. The resource will not only
support pre-service teacher education courses, but also teachers in the field.

The DVD is available for purchase from Kohia Education Centre, 78 Epsom Avenue, Epsom, Auckland.
Kohia@auckland.ac.nz, phone 09 623 8977.
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In your ear
New music by fleaBITE

nl f vy bGacatkFighlace , youdl |l | ove t he fleaBWE ¢ feaBITEr e
is the new musical outfit from the producer of the award -winning Fatcat & Fishface series,
and continues the tradition of music for children that is funny, original and entertaining.

fleaBITE 6 s n e w Ingdurtear ms full of fresh, fun and bittersweet songs. Meet the
hairiest person in the world (Hair), join an exercise class for ins ects (Insectercise), take a ride
on a tugboat (Tug), and hang out with famot

fleaBITE features some unexpected and top notch guests. Jazz sax virtuoso Jeff Henderson
adds colour and vibrancy to the rain dance (Thunder Box), and the operatic vocals of Janet
Roddick bring an otherworldly feel to the jellyfish ball (Medusa).

fleaBITE is guaranteed to get under your skin and have you itching for more. Check out the
tunes via the website: www.fleabite.co.nz

Movement and dance I n young

Crossing the divide
A new book by Adrienne Sansom

In the pedagogical landscape of early childhood, physical movenent is central
to the holistic development of young children. Yet, movement-related
experiences and other bodily activities such as play and dance often present
contradictions and conundrums for early childhood educators.

Movement and Dance i n Y(Beten gang Cublidhidg; ¢
http://www.peterlang.com/index.cfm?cid=165 ) looks at the place of -
movement in young childrenoés | ives a Jfid A
expression can become dance, thus displacing aeliance on linguistic modes of “" a',]‘/e/(— u
expression and honouring the agency of the body. The book also discusses ¢ HEHOpITe S EQIER S
variety of concerns and confusions that accompany dance in education, and oes

CROSSING THE DINVIDE

interprets what this means to students and teachers in teacher education
programmes and early childhood settings. 10
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Rnhui
An exceptional new chil drends pi

£

| By Chris Szekely
I Nlistrared by Maloolm Ross
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Alt bl ew me away t henltiaquite breatht d k onwg me lawal at
this book, itis a celebration ofour-biul t ur al countryéo John Mcl nt

RUhius t he except i oakayHuiaRublisherhtold throughrth@ syesbob childrerom a
story by Chris Szekely and beautifully illustrated by Malcolm R&sE/, htakes the reader on a wondert
journey to a cousinds holiday in a r odrfumltogeiMéro
playing in the bush, riding horses, fishing,
were swimming, my cousin Thomas went missilye t hought h e And sb, dgrimgrtbe
holiday, a de atndplated andhe betodlhedook it)dt once joyoris and wistful, with t
illustrations richly evoking the atmosphere of the setting and people.

The author, Chris Szekely, was appointed the Chief Librarian of the Alexander Turnbull Library iin
thef rst MUori t o h &hriewahpreviousiyt CityeLibrar@rs &t theé Manukau City Coun
where he headed one of the largest and fastest growing public library services in New Zealand. He
instrumental in setthegpupfd@esROpal| Waskabioati

The illustrator, Malcolm Ross (19%8003), gained a Diploma in Fine Arts in painting and a Diploma in |
Arts with Honours in sculpture, and he had widaging interests in New Zealand history, art amitlice.

The publishing company, HUIA, is an awaséhning independent New Zealand book publisher that produces
wonder ful and provocative books with a uniquely N\

Publi shed as a har dback iR hluavailablest@ibgodd baokstdresEmdg
retails for $20.00.

Watch the youtube video http://www.youtube.com/watch?v=42kXPuYTx1o

11
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